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CHAPTER I 
INTRODUCTION AND PHILOSOPHY 
The intelligence of human beings has been, since 
the beginning of time, one of their most important 
attributes. It has also been one of the most neglected 
factors in determining the course of education for those 
who deviate upward on the intelligence scale. 
For generations it was rather generally believed 
that the very bright or gifted children were character-
ized by physical deficiencies, eccentricities, and 
emotional instability. These children were often shunned 
or regarded with a measure of suspicion. There are still 
remnants of these unfortunate attitudes today, but the 
spread of scientific knowledge in the field of mental test-
ing is gradually changing these stereotyped concepts. 
The Problem 
It is the purpose of this study to prepare the way 
for a better understanding of the mentally gifted child 
and how his needs can best be met in the regular class-
room. The writer will attempt to define the gifted, show 
how he may be identified, and outline the responsibilities 
o f  t h e  s c h o o l  i n  m e e t i n g  t h e  n e e d s  o f  t h o s e  s t u d e n t s  w h o  
h a v e  b e e n  b l e s s e d  w i t h  s u p e r i o r  m e n t a l  a b i l i t y .  
D e v e l o p m e n t  o f  !  p h i l o s o p h y  
T h e  d e v e l o p m e n t  o f  a n  u n d e r s t a n d i n g  o f  g i f t e d  
c h i l d r e n  i s  b e c o m i n g  i n c r e a s i n g l y  i m p o r t a n t  i n  p r e s e n t  
d a y  s c h o o l s .  T h e  m o s t  c r u c i a l  f a c t o r  i n  d e t e r m i n i n g  t h e  
s u c c e s s  o f  o u r  s o c i e t y  i s  t h e  p r o v i s i o n  o f  a d e q u a t e  m a c h -
2  
i n e r y  f o r  c a p i t a l i z i n g  o n  o u r  g r e a t e s t  r e s o u r c e ,  t h e  a b i l i t y  
o f  o u r  p e o p l e .  I f  t h e  r e g u l a r  c l a s s r o o m  t e a c h e r  c a n  b e  
a d e q u a t e l y  t r a i n e d  t o  d e t e c t  i n d i v i d u a l  d i f f e r e n c e s  a m o n g  
h e r  s t u d e n t s  a n d  w i l l  p r o v i d e  s t i m u l a t i o n  a n d  e n r i c h m e n t  
f o r  t h e  m o s t  c a p a b l e  s t u d e n t s  s h e  c a n  b e  a  h e a l t h y  i n f l u -
e n c e  i n  g u i d i n g  o u r  b e s t  m i n d s .  
A  d e m o c r a t i c  s o c i e t y  h a s  a n  o b l i g a t i o n  t o  p r o v i d e  
o p p o r t u n i t i e s  f o r  i n d i v i d u a l s  t o  d e v e l o p  a n d  u s e  t h e i r  
t a l e n t s ,  a n d  t h e  i n t e r e s t s  o f  s o c i e t y  r e q u i r e  t h a t  s u c h  
o p p o r t u n i t i e s  b e  m a d e  a t t r a c t i v e .  T h e  r o l e  o f  e d u c a t i o n  
i n  t h i s  c o n n e c t i o n  i s  t o  e q u i p  t h e  i n d i v i d u a l  t o  u s e  t h e  
o p p o r t u n i t i e s  t h a t  w i l l  b e s t  u t i l i z e  h i s  a b i l i t i e s  a n d  
t o  g u i d e  h i m  i n  m a k i n g  i n t e l l i g e n t  d e c i s i o n s  t h a t  w i l l  
s e r v e  b o t h  h i s  o w n  i n t e r e s t s  a n d  t h o s e  o f  s o c i e t y . I  
1 .  E d u c a t i o n a l  P o l i c i e s  C o m m i s s i o n  o f  t h e  N a t i o n a l  
E d u c a t i o n  A s s o c i a t i o n  o f  t h e  U n i t e d  S t a t e s  a n d  t h e  A m e r i c a n  
A s s o c i a t i o n  o f  S c h o o l  A d m i n i s t r a t o r s ,  E d u c a t i o n  o f  t h e  
G i f t e d  { W a s h i n g t o n ,  D .  c . :  N a t i o n a l  E d u c a t i o n  A s s o c i a t i o n ,  
1 9 $ 0 ) ,  P •  J .  
The democratic ideal can be most fully attained 
when every individual has opportunity for educational 
experiences commensurate with his abilities and for voca-
tional responsibilities commensurate with his qualifica-
tions. 2 
The gifted child is a potential genius. He should 
be discovered and given every opportunity to develop to 
the extent of his abilities; at the same time great care 
must always be taken to protect and develop his physical 
body and to improve his social relationships. There are 
between two and three million children in the United 
States who need this training. Few of them are receiving 
the attention tray deserve. Their education is both a 
challenge and an opportunity. 
Harvard president, James Bryant Conant, says, "Most 
U. s. educators are so busy tailoring curriculums for the 
average and least able that they have largely neglected 
the most able, i.e., the top ten per cent intellectually.n3 
One significant reflection of the neglect is that fully 
half of the top ten per cent never get to college. 
2. Ibid., P• 4. 
J. Time, 55:90, June 12, 1950. 
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E v e n  t h o u g h  o n e  c h i l d  i n  t e n  p o s s e s s e s  q u a l i t i e s  
w h i c h  c a n  m a k e  h i m  o n e  o f  t o m o r r o w ' s  l e a d e r s ,  w e  c a n n o t  
b e  s u r e  t h a t  s o c i e t y  w i l l  b e  b e n e f i t e d  b y  t h e s e  t a l e n t s .  
T h e s e  t a l e n t s  m u s t  b e  e f f e c t i v e l y  u s e d  a n d  g u i d e d  t o  
s e c u r e  t h e  a p p r o v a l  o f  s o c i e t y .  T h e  g r e a t  m a j o r i t y  o f  
g i f t e d  c h i l d r e n  n e v e r  d e v e l o p  t o  t h e  p o i n t  o f  a c h i e v i n g  
e m i n e n c e .  W e  a r e  w a s t i n g  t h e  c o u n t r y ' s  g r e a t e s t  a s s e t  
b y  f a i l i n g  t o  d i s c o v e r  a n d  d e v e l o p  t h o s e  c h i l d r e n  w h o ,  i f  
p r o p e r l y  g u i d e d ,  c o u l d  m a k e  p o s i t i v e  a n d  l a s t i n g  c o n t r i b u -
t i o n s  t o  t h e  g e n e r a l  w e l f a r e  o f  a l l  m a n k i n d .  
L i t e r a t u r e  i s  f i l l e d  w i t h  d o z e n s  o f  e x a m p l e s  o f  
g r e a t  a c h i e v e m e n t s  b y  y o u n g  t h i n k e r s ;  a c h i e v e m e n t s  w h i c h  
h a v e  m a d e  l a s t i n g  c o n t r i b u t i o n s  t o  s o c i e t y .  G a l i l e o ,  
V o l t a i r e ,  G o e t h e ,  B r a i l l e ,  C o l e r i d g e ,  M i c h a e l a n g e l o ,  
M o z a r t ,  a n d  m a n y  o t h e r s  m a d e  c o n s p i c u o u s  c o n t r i b u t i o n s  
t o  s o c i e t y  d u r i n g  t h e i r  f o r m a t i v e  y e a r s ,  i n  f a c t ,  t h e  
s t o r y  o f  t h e  w o r l d ' s  g i f t e d  c o u l d  b e  c o n t i n u e d  a t  g r e a t  
l e n g t h  b u t  t h e  i m p o r t a n t  f a c t o r  t o  c o n s i d e r  i s  t h a t  t h e  
p e o p l e  w h o  c o n t r i b u t e d  m o s t  w e r e  t h e  o n e s  w h o  s t a r t e d  
e a r l i e s t .  
T h e  t r a i n i n g  a n d  g u i d a n c e  f o r  t o m o r r o w ' s  l e a d e r s  
m u s t  b e  c a r e f u l l y  p l a n n e d  a n d  t h o u g h t f u l l y  a d m i n i s t e r e d .  
T h e  f u t u r e  m a y  r i g h t l y  a c c u s e  u s  i f  w e  f a i l  t o  d e v e l o p  
t h o s e  w h o m  n a t u r e  h a s  e n d o w e d  w i t h  s u p e r i o r  n a t i v e  a b i l i t y .  
4  
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The notion that this superior ability will manifest itself 
without guidance is wrong. A tremendous amount of potential 
leadership has been lost entirely by being ignored. Of 
course there are numerous examples of those who have 
achieved success despite lack of help but history has 
failed to record the tragedy of those thousands of poten-
tial leaders who were thwarted by insurmountable economic 
or social handicaps. It is the responsibility of the 
public schools to give the gifted child an opportunity 
to develop his abilities as adequately as other children 
are permitted and encouraged to develop theirs. 
Little is krx:iwn concerning the best means of devel-
oping the gifted child's abilities and personality to the 
fullest extent and little has been done to determine 
effective educational programs. The public schools leave 
much to be desired in recognizing the gifted and providing 
the most favorable circumstances for nurturing their 
talents. "The real retarded students in our school systems 
are not the slow learners but the gifted who remain 
undiscovered or are not sufficiently challenged at school.'4 
4. Gertrude H. Hildreth, Educatinf Gifted 
Children (New York: Harper and Brothers,952), p. 15. 
C o n c e p t s  o f  g i f t e d n e s s  
T h e  t e r m  " g i f t e d  c h i l d "  r e f e r s  t o  a  c h i l d  w h o  
p o s s e s s e s  a  h i g h  i n t e l l i g e n c e  q u o t i e n t  a s  d e t e r m i n e d  b y  
s t a n d a r d i z e d  i n t e l l i g e n c e  t e s t s .  T h e  w o r d  h i g h  h a s  m a n y  
c o n n o t a t i o n s  a s  u s e d  i n  t h i s  r e f e r e n c e  a n d  m a y  a l l u d e  t o  
c h i l d r e n  w i t h  i n t e l l i g e n c e  q u o t i e n t s  r a n g i n g  f r o m  1 1 0  
u p w a r d .  
B e n t l e y ,  i n  h i s  p u b l i c a t i o n ,  S u p e r i o r  C p i l d r e n ,  
c l a s s i f i e d  a s  g i f t e d  a l l  t h o s e  w h o s e  I . Q . • s  e x c e e d  1 1 0 .  
G o d d a r d  w a s  a  l i t t l e  m o r e  s e l e c t i v e ;  h e  c h o s e  a l l  w h o  
e x c e e d  1 2 0 .  N o r r i s  a n d  D a n i e l s o n  c o n s i d e r e d  t h e  s t u d e n t s  
a b o v e  1 2 5  I . Q . ,  D r .  H o l l i n g w o r t h  a n d  D r .  B a k e r  c o n c u r  
o n  1 3 0 ,  a n d  D r .  T e r m a n  b e l i e v e s  t h e  t r u l y  g i f t e d  a r e  n o t  
f o u n d  b e l o w  1 4 0  I . Q . 5  
T h e r e  i s  n o  g e n e r a l  a g r e e m e n t  a m o n g  e d u c a t o r s  a s  
t o  h o w  h i g h  t h e  c h i l d ' s  i n t e l l i g e n c e  m u s t  b e  f o r  h i m  t o  
b e  c o n s i d e r e d  g i f t e d ,  b u t  i t  i s  g e n e r a l l y  c o n c e d e d  t h a t  
t h e  u p p e r  t e n  p e r c e n t  o f  a n y  u n s e l e c t e d  g r o u p  m a y  q u a l i f y  
a s  g i f t e d .  T h e  d i f f e r e n c e  b e t w e e n  t h e  g i f t e d  a n d  t h e  
u n g i f t e d  i s  n o t  d i s c r e t e .  T e a c h e r s  m a y  f i n d  i t  a d v i s a b l e  
t o  d i s t i n g u i s h  b e t w e e n  t h e  h i g h l y  g i f t e d  a n d  t h e  
5 o  W a l t e r  s .  M o n r o e ,  E n c y c l o p e d i a  o f  E d u c a t i o n a l  
R e s e a r c h  ( N e w  Y o r k :  T h e  M a c m i l l a n  C o m p a n y , - r 9 5 0 ) ,  p .  5 0 6 .  
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moderately gifted. In this arrangement, the term "highly 
gifted" will include individuals in the top one percent 
and the term "moderately gifted" will apply to all 
others within the top ten per cent. 
Dr. Leta s. Hollingworth, one of the real pioneers 
in the study of gifted children, conducted countless 
experiments during her extensive research in this field. 
Although her experiments were directed to children 
possessing I.Q.•s in the upper one per cent of the pop-
ulation, she implied a broader concept of giftedness 
when she wrote, "By a gifted child we mean one who is 
far more educable than the generality of children are. 
This greater educability may lie along the lines of one 
of the arts, as in music or drawing; it may lie in the 
sphere of mechanical aptitude; or it may consist in sur-
passing power to achieve literary and abstract knowledge. 
It is the business of educators to consider all forms of 
giftedness in pupils in reference to how unusual individ-
uals may be trained for their own welfare and that of 
society at large.n6 
6. Paul Witty, editor? The Gifted Child {Boston: 
D. c. Heath and Company, 19511,--pj). 80-81. 
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S u m m a r y  o f  d e f i n i t i o n  
A t  t h e  p r e s e n t  t i m e  t h e r e  i s  n o  g e n e r a l  a g r e e m e n t  
a s  t o  j u s t  h o w  h i g h  a  c h i l d ' s  i n t e l l i g e n c e  m u s t  b e  f o r  
h i m  t o  b e  c o n s i d e r e d  g i f t e d .  T e r m a n  p l a c e s  t h e  l o w e r  
l i m i t s  s o  h i g h  ( I . Q . - 1 4 0 )  t h a t  l e s s  t h a n  o n e  p e r  c e n t  o f  
a n  u n s e l e c t e d  g r o u p  c a n  q u a l i f y .  B e n t l e y  p l a c e s  t h e  
l o w e r  l i m i t s  s o  l o w  ( I . Q . - 1 1 0 )  t h a t  a p p r o x i m a t e l y  t w e n t y -
f i v e  p e r  c e n t  o f  a n  u n s e l e c t e d  g r o u p  c a n  q u a l i f y .  H o w e v e r ,  
t h e  t e n d e n c y  a m o n g  e d u c a t o r s  i s  t o w a r d  T e r m a n ' s  c l a s s -
i f i c a t i o n  r a t h e r  t h a n  B e n t l e y ' s .  N o r r i s  a n d  D a n i e l s o n  
u s e  1 2 5  a s  a n  I . Q .  n e c e s s a r y  f o r  t h e  m a j o r  w o r k  c l a s s e s  
i n  C l e v e l a n d  a n d  t h e  s p e c i a l  c l a s s e s  i n  t h e  N e w  Y o r k  
a r e a  f o l l o w  t h e  s u g g e s t i o n  o f  H o l l i n g w o r t h ,  u s i n g  1 3 0  I . Q .  
a s  t h e  l o w e r  l i m i t  f o r  q u a l i f i c a t i o n  a s  g i f t e d .  
I t  h a s  b e e n  p r o p o s e d  t h a t  t h e  c o n c e p t  o f  g i f t e d n e s s  
s h o u l d  i n c l u d e  n o t  o n l y  m e n t a l  s u p e r i o r i t y  b u t  a l s o  t h e  
p h y s i c a l ,  s o c i a l ,  m o r a l ,  a n d  e d u c a t i o n a l  s t a t u s  o f  t h e  
i n d i v i d u a l  i n  a d d i t i o n  t o  t h e  r e l a t i v e  d e v e l o p m e n t  o f  
s p e c i a l  g i f t s  o r  a b i l i t i e s .  W i t h  a  r e l a t i v e l y  b r o a d  
c o n c e p t u a l  b a s i s  f o r  g r o u p i n g ,  t h e  c l a s s r o o m  t e a c h e r  w o u l d  
b e  m o r e  l i k e l y  t o  d e v e l o p  a n  a w a r e n e s s  o f  t h e  d e v i a t e s  
w h o  q u a l i f y  f o r  s p e c i a l  g u i d a n c e  a n d  e d u c a t i o n .  
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CHAPTER II 
IDENTIFICATION OF THE GIFTED 
Introduction 
Giftedness appears in every cultural group and at 
all levels of society. It is the primary source of 
power which has contributed most in the progress of civ-
ilization. Yet, like any other of the world's resources, 
it must be discovered and developed if the world is to 
be benefited by its power. 
Hollingworth noted the interest of early philoso-
phers in the identification of the gifted when she wrote, 
"Plato in The Republic speculated upon ways of identifying 
the intellectually gifted, in order to educate them for 
leaders in his Utopian state; and he concluded that some 
method must be devised for identifying the gifted while 
they are still children: 
We must watch them from their youth 
upwards, and make them perform actions in 
which they are most likely to forget or to 
be deceived, and he who remembers and is 
not deceived is to be selected, and he who 
fails in the trial is to be rejected. That 
will be the way.n? 
7. Leta s. Hollingworth, Gifted Children (New 
York; The Macmillan Company, 1926), p. 23. 
E v e n  t h o u g h  t h e s e  w o r d s  o f  w i s d o m  c o n c e r n i n g  t h e  
i d e n t i f i c a t i o n  o f  t h e  m o s t  a b l e  w e r e  w r i t t e n  o v e r  t w o  
t h o u s a n d  y e a r s  a g o ,  i t  w a s  n o t  u n t i l  t h e  b e g i n n i n g  o f  t h e  
p r e s e n t  c e n t u r y  t h a t  t h e y  b e g a n  t o  b e  r e a l i z e d  i n  p r a c t i c e .  
S o o n  a f t e r  t h e  t u r n  o f  t h e  c e n t u r y  t h e  s u b j e c t  o f  
m e n t a l  m e a s u r e m e n t  b e g a n  t o  r e c e i v e  s e r i o u s  c o n s i d e r a t i o n  
b y  s o m e  o f  t h e  e m i n e n t  p s y c h o l o g i s t s  a n d  A l f r e d  B i n e t ,  
a f t e r  f i f t e e n  y e a r s  r e s e a r c h  i n  c h i l d  p s y c h o l o g y  a n d  
m e n t a l  t e s t i n g ,  c o m p l e t e d  a  s e r i e s  o f  m e n t a l  t e s t s  w h i c h  
c o u l d  b e  u s e d  t o  s e p a r a t e  t h e  l e a s t  a b l e  f r o m  t h o s e  o f  
a v e r a g e  a b i l i t y . S  I t  w a s  f r o m  t h e s e  b e g i n n i n g s  o f  
s e p a r a t i n g  t h e  l e a s t  a b l e  f r o m  t h e  a v e r a g e  t h a t  t h e  n e e d  
b e c a m e  a p p a r e n t  f o r  t h e  i d e n t i f i c a t i o n  o f  t h o s e  c h i l d r e n  
w h o s e  i n t e l l e c t  w a s  f a r  s u p e r i o r  t o  t h e  a v e r a g e .  I t  
w a s  n o t  u n t i l  a b o u t  1 9 2 0  t h a t  p s y c h o l o g i s t s  w e r e  a b l e  
t o  o f f e r  c o n v i n c i n g  e v i d e n c e  t o  e d u c a t o r s ,  s h o w i n g  t h a t  
s u p e r i o r  s t u d e n t s '  n e e d s  w e r e  q u i t e  d i f f e r e n t  f r o m  
a v e r a g e  s t u d e n t s '  n e e d s .  S i n c e  t h a t  t i m e  c o n s i d e r a b l e  
k n o w l e d g e  h a s  b e e n  a c c u m u l a t e d  c o n c e r n i n g  t h o s e  w h o  
t e s t  e x c e p t i o n a l l y  h i g h  o n  t h e  i n t e l l i g e n c e  s c a l e .  
T h i s  k n o w l e d g e  h a s  b e e n  g a i n e d  m a i n l y  b y  t e s t i n g .  H o w e v e r ,  
8 .  I b i d . ,  p .  2 3 .  
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even reliable tests have serious limitations in ident-
ifying giftedness at the early age levels. These limita-
tions need to be considered because the early age levels 
represent the area where identification of giftedness 
can be most effective in guiding the progress of the 
student during his formative years. 
Advantages of early identification 
Hildreth9 maintains that the study of the gifted 
should begin in the nursery years as a prevention against 
those problems commonly associated with brilliant 
children not discovered until their deviation has caused 
marked maladjustment. Perhaps the greatest advantage 
in early identification of superior mental ability is 
the infonnation and guidance which can be given 
parents in the home training. If an awareness is not 
developed by the parents of gifted children the basic 
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needs of these children may not be recognized and nurtured. 
These basic needs are freedom from exploitation, a calm, 
well regulated life, ample scope for experiment with 
materials and equipment and sympathetic handling when 
tensions arise. If these needs are not met the child 
may fail to emerge in adult life as a well-balanced 
individual. 
9. Hildreth, .2.E• cit., p. 10. 
" T h e  a d v a n t a g e s  o f  e a r l y  d i s c o v e r y  o f  t h o s e  w i t h  
c a p a c i t y  f o r  d e v e l o p i n g  i n t e l l e c t u a l  l e a d e r s h i p  m a y  b e  
s u m m a r i z e d  a s  f o l l o w s :  
1 .  I n t e l l i g e n t  g u i d a n c e  c a n  b e  p r o v i d e d  f o r  t h e m  
b y  w e l l  t r a i n e d ,  p r o f e s s i o n a l  t e a c h e r s  a n d  a d v i s e r s .  
2 .  G i f t e d  c h i l d r e n  c a n  b e  p l a c e d  d u r i n g  t h e i r  
f o r m a t i v e  y e a r s  i n  a n  e n v i r o n m e n t  t h a t  w i l l  i n t r o d u c e  
t h e m  t o  e v e r - w i d e n i n g  f i e l d s  o f  k n o w l e d g e .  
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J .  T r a i n i n g  i n  w o r k  a n d  s t u d y  h a b i t s  t h a t  w i l l  
e n s u r e  b e t t e r  o u t c o m e s  f r o m  c r e a t i v e  e f f o r t  c a n  b e g i n  e a r l y .  
4 .  O p p o r t u n i t y  c a n  b e  g i v e n  f o r  s o c i a l  l i v i n g  
t h a t  p r o m o t e s  t h e  l e a r n i n g  o f  g r o u p  a d j u s t m e n t s  a n d  o p p o r -
t u n i t i e s  f o r  l e a d e r s h i p .  
5 .  A n  e n v i r o n m e n t  c a n  b e  p r o v i d e d  t h a t  a r o u s e s  
i n t e r e s t  a n d  c h a l l e n g e s  a b i l i t y ,  t h a t  m a y  r e s u l t  i n  
d e v o t i o n  t o  l e a r n i n g  a n d  s t u d y ,  i n v e s t i g a t i o n  a n d  
t h o u g h t f u l  r e f l e c t i o n .  
6 .  S c h o o l  c o o p e r a t i o n  w i t h  t h e  c h i l d ' s  p a r e n t s  
i s  m a d e  p o s s i b l e  t h a t  w i l l  l e a d  t o  e a r l i e r  u n d e r s t a n d i n g  
o f  t h e  c h i l d  o n  t h e  p a r t  o f  h i s  p a r e n t s  a n d  ! 8 s u r e  w h o l e -
s o m e  t r a i n i n g  a t  h o m e  a s  w e l l  a s  i n  s c h o o l . " ·  
I d e n t i f i c a t i o n  £ 1  t e s t s  
I d e n t i f i c a t i o n  t h r o u g h  a  t e s t i n g  p r o g r a m ,  w h i l e  
i t  l e a v e s  m u c h  t o  b e  d e s i r e d  i n  t h e  e a r l y  y e a r s ,  m a y  b e  
q u i t e  d e p e n d a b l e  a t  l a t e r  a g e s  a n d  c a n  b e  u s e d  t o  
s u p p l e m e n t  a  p r o g r a m  o f  i d e n t i f i c a t i o n  t h r o u g h  e x p e r i e n c e .  
T e s t s  t h a t  m e a s u r e  t h e  k i n d s  o f  a b i l i t y  n e e d e d  
1 0 .  I b i d . ,  P •  1 1 .  
for academic progress are fairly successful, though far 
from perfect. These tests, commonly called intelligence 
tests, are useful in identifying children of superior 
intelligence although they should test general ability 
rather than specific abilities. Since various abilities 
tend to correlate, the child with very high intelligence 
is somewhat more likely to be gifted in many fields than 
the child with low or average intelligence; the relation-
ship, however, is certainly not high enough to warrant 
reliance on intelligence tests only in a program which 
has as its goals the recognition of superior ability.11 
The man-in-the-street may believe that superior 
ability in children will almost invariably be reflected 
by superior accomplishment in school. Actually this is 
not the case. Terman and Oden found that when school 
marks in the various subjects were compared with scores 
on reliable and valid achievement tests, large discre-
pancies were found; that in every school grade there 
were gifted children whose achievement in one or more 
subjects was rated as average or below for the grade 
but whose achievement test scores showed them to be as 
11. Witty, ££.• cit., P• 174. 
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m u c h  a s  t w o  y e a r s  a b o v e  t h e i r  g r a d e  n o r m s  i n  t h o s e  s a m e  
s u b j e c t s .  I t  w o u l d  s e e m ,  t h e n ,  t h a t  s t a n d a r d  a c h i e v e m e n t  
t e s t s  h a v e  a  r e a l  p l a c e  i n  i d e n t i f y i n g  g i f t e d  c h i l d r e n  
a s  w e l l  a s  i n t e l l i g e n c e  t e s t s .
1 2  
B a k e r
1
3  w a r n s  o f  s e l e c t i o n  o n  t h e  b a s i s  o f  
i n t e l l i g e n c e  t e s t s  o n l y ,  c o n t e n d i n g  t h a t  u s e  o f  t h i s  
c r i t e r i o n  a l o n e  w o u l d  t e n d  t o  s e g r e g a t e  i n d i v i d u a l s  w i t h  
a  h i g h  t y p e  o f  v e r b a l  f l u e n c y .  H e  s e r v e d  a s  c h a i r m a n  o f  
a  c o m m i t t e e  t o  s e l e c t  m a j o r  w o r k  c a n d i d a t e s  i n  s e v e r a l  
D e t r o i t  s c h o o l s  a n d  r a t e d  t h e  c a n d i d a t e s  o n  t h e  f o l l o w i n g  
t e n - i t e m  s c a l e :  
1 .  G e n e r a l  b e h a v i o r  
2 .  E f f o r t  a s  r e l a t e d  t o  a b i l i t y  
3 .  G r o u p  i n t e l l i g e n c e  r a t i n g  
4 .  R a t i n g  o f  a g e  f o r  g r a d e  
5 .  H e i g h t  r a t i o  f o r  a g e  
6 .  W e i g h t  r a t i o  f o r  a g e  
7 .  R a t i n g  f o r  c o m p r e h e n s i o n  i n  r e a d i n g  
$ .  R a t i n g  o n  r e c e n t  s c h o l a s t i c  m a r k s  
9 .  R a t i n g  o n  n u m b e r  o f  p e r m a n e n t l y  e r u p t e d  t e e t h  
1 0 .  R a t i n g  f o r  p a r t i c i p a t i o n  i n  s c h o o l  a c t i v i t i e s  
T h i s  s c a l e  w a s  u s e d  i n  r a t i n g  a p p r o x i m a t e l y  2 5 0 0  
s t u d e n t s  i n  4  e l e m e n t a r y  s c h o o l s  a n d  e a c h  c a n d i d a t e  w a s  
r a t e d  o n  a  5  p o i n t  s c a l e ,  5 0  p o i n t s  c o n s t i t u t i n g  t h e  
1 2 .  I b i d . ,  p .  1 8 .  
1 3 .  H a r r y  J .  B a k e r ,  I n t r o d u c t i o n  t o  E x c e p t i o n a l  
C h i l d r e n  ( N e w  Y o r k :  T h e  M a c m i l l a n  Company~, 1 9 5 0 ) ,  p .  2 8 3 .  
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highest possible total score. The minimum total score 
necessary for selection ranged from 37 to 39 points; 
however, a few were selected for trial below this levelo 
The great danger in attempting to identify the 
gifted child without an intellii::,-ence test is that educa-
tors often overlook the very bright child who is a failure 
in his school work, the troublemaker, the one who 
harbors an intense dislike for his teacher, or the one 
who is shy. Failure to identify these children in time 
to provide favorable conditions for the development of 
their potentialities can only mean a great loss both to 
the individual and to society o 
Identifi~ation .2.z. teacher 
The classroom teacher occupies an advantageous 
position in identifying giftedness. l.~hether she capital-
izes on this position or not depends on training and 
genuine interest. 
Without the use of standardized tests most teachers 
are likely to be inaccurate in estimating the intelligence 
of their students. Hollingworthl3 cites one elementary 
teacher with five years experience who was asked to 
choose the five most intelligent pupils in her class 
13. Hollingworth, ££• cit., p. 46. 
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o f  f o r t y .  O f  t h e  f i v e  c h o s e n  b y  h e r ,  t e s t s  r e v e a l e d  
t h a t  t w o  w e r e  s u p e r i o r ,  t w o  a v e r a g e ,  a n d  o n e  w a s  a c t u a l l y  
d u l l .  O b v i o u s l y  t h e  t e a c h e r  h a d  f a i l e d  t o  c o n s i d e r  t h e  
a g e  o f  t h e  s t u d e n t s  a n d  s i m p l y  p o i n t e d  o u t  t h o s e  w h o m  s h e  
c o n s i d e r e d  w e r e  d o i n g  t h e  b e s t  w o r k  i n  t h e  r e g u l a r  
c l a s s r o o m  a s s i g n m e n t s .  
T e r m a n l 4  o f f e r s  f u r t h e r  e v i d e n c e  o f  t h e  i n a d e q u a c y  
o f  t e a c h e r  a p p r a i s a l  o f  s u p e r i o r i t y  w h e n  h e  s a y s ,  " i f  
o n e  w o u l d  i d e n t i f y  t h e  b r i g h t e s t  c h i l d  i n  a  c l a s s  o f  
t h i r t y  t o  f i f t y  p u p i l s  i t  i s  b e t t e r  t o  c o n s u l t  t h e  b i r t h  
r e c o r d s  i n  t h e  c l a s s  r e g i s t e r  t h a n  t o  a s k  t h e  t e a c h e r ' s  
o p i n i o n .  T h i s  f i n d i n g  h a s  a  v e r y  h i g h  reli~bility a s  
i t  i s  b a s e d  o n  t h e  n o m i n a t i o n s  m a d e  b y  a p p r o x i m a t e l y  
s i x  t h o u s a n d  t e a c h e r s . "  
" W h e n  t e a c h e r s '  e s t i m a t e s  a r e  u s e d ,  t h e  t e a c h e r s  
s h o u l d  b e  g i v e n  s p e c i f i c  i n s t r u c t i o n s  f o r  m a k i n g  s u c h  
j u d g m e n t s .  C e r t a i n  e r r o r s  t e n d  t o  c r e e p  i n t o  t h e s e  
j u d g m e n t s .  T h e y  a r e :  
1 .  
t h e  p u p i l  
2 .  
t h e  p u p i l  
F a i l u r e  t o  n o t e  o v e r a g e n e s s  a n d  t h u s  t o  r a t e  
t o o  h i g h  
F a i l u r e  t o  n o t e  u n d e r a g e n e s s  a n d  t h u s  t o  r a t e  
t o o  l o w  
1 6  
1 4 .  L e w i s  M .  T e r m a n ,  a n d  O t h e r s ,  G e n e t i c  S t u d i e s  
o f  G e n i u s :  V o l .  I ,  M e n t a l  a n d  P h y s i c a l  T r a i t s  o f  a  T h o u s a n d  
G i f t e d  C h i l d r e n  ( S t a n f o r d  U n i v e r s i t y ,  C a l i f o r n ! a : - S t a n f o r d  
U n i v e r s i t y  P r e s s ,  1 9 2 5 ) ,  p .  3 3 .  
t i b r a r y  
C  
t  
. - J  ~ •  · '  ~ . .  ,  •  .  -~ , .  , ,  
e n  r  . .  ' '  ' ·  - . o n  \  . n · , , . . . . . . , .  
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3. Tendency to overrate a pupil with bright 
sparkling eyes and a happy face 
4. Tendency to underrate the surly, cross, trouble-
makers 
5. Tendency to underrate the poorly clothed, 
uncared-for urchin 
6. Tendency to overrate the child who likes the 
teacher and does everything possible to help her. 
7. Tendency to underrate those who obviously 
dislike the teacher and who do everything in their power 
to make life miserable for her."15 
The teacher should be especially watchful for 
characteristics indicating superiority. 
"As the result of classroom experience and 
research, we are able to characterize bright pupils for 
the purposes of teaching. The bright youngster possesses 
greater energy and more curiosity; he is sociable and 
active, more capable of dealing with abstractions; he 
perceives relationships more clearly and quickly; he 
prefers to work under his own planning and initiative 
and likes to explore new and more advanced areas; he 
becomes bored more quickly with simple routine tasks; he 
learns mechanical processes much more quickly than an 
average pupil; he dislikes tasks he does not understand 
and rote memorizing, though he is superior at it; he is 
good-naturedly critical of dullness and dull people; 
he has confidence in his own abilities; he appears lazy 
15. Arch o. Heck, The Education of Exce~tional 
Children (New York: McGraw-Hill Book Company, 1 40), p. 407. 
i f  g i v e n  u n i n t e r e s t i n g  t h i n g s  t o  d o  a n d  s o  i s  l i k e l y  t o  
s e e k  s h o r t  c u t s ,  a n d  h e  p o s s e s s e s  a  w i d e  r a n g e  o f  
w o r t h y  i n t e r e s t s . n l 6  
T h e  t e a c h e r  c a n  e v a l u a t e  h e r  p u p i l s  o n  t h e  c h a r -
a c t e r i s t i c s  l i s t e d  i n  t h e  p r e c e d i n g  p a r a g r a p h  a n d  t h e r e b y  
d e t e r m i n e  t h e  m o s t  l i k e l y  c a n d i d a t e s  f o r  s p e c i a l  
c o n s i d e r a t i o n .  
I n  t h e  w r i t e r ' s  v i e w p o i n t ,  a  c o m b i n a t i o n  o f  
t e s t i n g  a n d  t e a c h e r  e v a l u a t i o n  o f f e r  a  s o u n d e r  b a s i s  f o r  
i d e n t i f i c a t i o n  o f  s u p e r i o r i t y  t h a n  e i t h e r  m e t h o d  a l o n e .  
I d e n t i f i c a t i o n  ~z p a r e n t s  
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G i f t e d  c h i l d r e n  a r e  s e l d o m  i d e n t i f i e d  a s  s u c h  b y  
t h e i r  p a r e n t s  b u t  p a r e n t s  c a n  o f t e n  f u r n i s h  v a l u a b l e  
i n f o r m a t i o n  t o  t h e  s c h o o l  i n  t h e  p r o c e s s  o f  i d e n t i f i c a t i o n .  
T e r m a n  a n d  O d e n l 7  i n  t h e i r  f o l l o w - u p  s t u d i e s  o f  
g i f t e d  c h i l d r e n  f o u n d  t h a t  e a r l y  i n d i c a t i c n s  o f  s u p e r i o r  
i n t e l l i g e n c e  a s  r e p o r t e d  b y  p a r e n t s  w e r e  q u i c k  u n d e r -
s t a n d i n g ,  i n s a t i a b l e  c u r i o s i t y ,  e x t e n s i v e  i n f o r m a t i o n ,  
~~~~~~~~~~~~~~~ 
1 6 .  H a r l  R .  D o u g l a s s  a n d  C a l v i n  G r i e d e r ,  A m e r i c a n  
P u b l i c  E d u c a t i o n  ( N e w  Y o r k :  T h e  R o n a l d  P r e s s  C o m p a n y ,  
1 9 4 8 ) ,  p .  2 7 9 .  
1 7 .  L e w i s  M .  T e r m a n  a n d  M e l i t a  H .  O d e n ,  G e n e t i c  
S t u d i e s  o f  G e n i u s :  V o l .  I V ,  T h e  G i f t e d  C h i l d  G r o w s  Q E .  
( S t a n f o r O : - U n i v e r s i t y ,  C a l i f o r n ! a :  S t a n f o r d  U n i v e r s i t y  
P r e s s ,  1 9 4 7 ) ,  p .  2 5 .  
retentive memory, large vocabulary, and unusual interest 
in such things as number relations, atlases, and 
encyclopedias. The parents of the gifted also reported 
unusually early mastery of language ability, walking, 
19 
and muscular coordination. Of course, these traits were 
observed in a control group whereas the ordinary parent 
would not be likely to exercise as much care in observation. 
Generally speaking, parents are not competent 
judges of their child's intelligence. The natural parental 
love for the child tends to bias their judgment in the 
direction of overestimating his intelligence. Then, too, 
parents do not have an adequate standard of comparison 
because they have little opportunity to compare their 
child with a group the same age. Even gifted parents 
have failed to recognize a gifted offspring because they 
attributed his superior achievements not to superior 
intelligence but to superior education. Evidence would 
indicate that parents are not very successful in identifying 
gifted children. 
Recommended Erogram of identification 
The most reliable methods of identifying intel-
lectually gifted pupils ranked in order of their 
popularity are: ratings on intelligence tests, results 
o f  s t a n d a r d i z e d  a c h i e v e m e n t  t e s t s ,  t e a c h e r s '  e s t i m a t e s  
o f  s t u d e n t s '  a b i l i t y ,  o b s e r v a t i o n  o f  e m o t i o n a l  s t a b i l i t y  
a n d  s o c i a l  m a t u r i t y ,  t e a c h e r s '  m a r k s  a n d  a g e - g r a d e  s t a t u s .  
T h e  i n t e l l i g e n c e  q u o t i e n t  i s  s e l d o m  u s e d  a s  t h e  s o l e  
c r i t e r i o n  f o r  s e l e c t i n g  t h e  g i f t e d .  T h e  m o s t  f a v o r a b l e  
m e t h o d  i s  a  c o m b i n e d  r a t i n g  b a s e d  o n  m e n t a l  a n d  e d u c a -
t i o n a l  t e s t s  p l u s  t e a c h e r s '  j u d g m e n t . 1 8  
T h e  i d e n t i f i c a t i o n  o f  g i f t e d  s t u d e n t s  o n  t h e  b a s i s  
o f  i n t e l l i g e n c e  t e s t  s c o r e s  a n d  t e a c h e r s '  a p p r a i s a l  
s e r v e s  a  d o u b l e  p u r p o s e .  T h e  i m m e d i a t e  p u r p o s e  i s  t o  
a s s i s t  t h e  s c h o o l  i n  p r o v i d i n g  a d e q u a t e  i n s t r u c t i o n  f o r  
t h e  s u p e r i o r  s t u d e n t s  i n  o r d e r  t h a t  t h e y  m a y  m a k e  t h e  
m o s t  o f  t h e i r  s c h o o l  e x p e r i e n c e  a t  e a c h  l e v e l .  T h e  l o n g  
r a n g e  p u r p o s e  i s  t o  a s s i s t  t h e  p u p i l s ,  t h e i r  p a r e n t s ,  
t e a c h e r s  a n d  c o u n s e l o r s  i n  i n t e l l i g e n t  g u i d a n c e  o f  
e d u c a t i o n a l  a n d  v o c a t i o n a l  p l a n n i n g . 1 9  
1 $ .  W i t t y ,  . 2 £ •  ~., P •  2 0 1 - 2 0 2 .  
1 9 .  E · P · C ·  R e p o r t ,  2 . E . •  c i t . ,  p .  4 5 .  
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CHAPTER III 
EDUCATION OF THE GIFTED 
Introduction 
One of the most significant of modern tendencies 
in educational administration is revealed by the efforts 
of many schools to adjust the subject matter and methods 
of the school to meet the varying needs and abilities of 
the children enrolled. In order to minister to the 
needs of our deviates the adoption of a flexible program 
is imperative. Evidence of this flexibility has long 
been apparent in the areas of the lower mentality groups 
and certainly there are few objections to what is being 
done to make life less burdensome for those children who 
are mentally handicapped. However, this same flexibility 
can, and should, be applied to those deviates who are 
endowed with superior general intelligence. 
Education of the gifted in public school classes 
was begun in Worcester, Massachusetts in 1901. Selected 
children from all over the city were given an opportunity 
for education by superior teachers. 19 This was the 
19. Heck,££• cit., P• 39J. 
b e g i n n i n g  o f  s p e c i a l  c l a s s e s  f o r  t h e  g i f t e d .  T o d a y  w e  
h a v e  m a n y  s p e c i a l  c l a s s e s  f o r  t h e  g i f t e d  a n d  a  f e w  
e n t i r e  s c h o o l s  w h i c h  e n r o l l  o n l y  c h i l d r e n  w h o  p o s s e s s  
s u p e r i o r  m e n t a l  a b i l i t i e s .  T h e  q u a l i t y  o f  i n s t r u c t i o n  
i n  t h e s e  s p e c i a l  e d u c a t i o n a l  u n i t s  i s  f a r  s u p e r i o r  t o  
t h e  t y p e  o f  i n s t r u c t i o n  o f f e r e d  i n  t h e  a v e r a g e  c l a s s r o o m  
b e c a u s e  o f  t h e  s e l e c t i v i t y  i n  s e c u r i n g  t e a c h e r s  a n d  i n  
p r o v i d i n g  e q u i p m e n t .  D u e  t o  t h e  w i d e s p r e a d  d e a r t h  o f  
t e a c h e r s ,  c l a s s r o o m s ,  a n d  f i n a n c i a l  a s s i s t a n c e ,  t h e s e  
o u t s t a n d i n g  e x a m p l e s  o f  s p e c i a l  e d u c a t i o n  f o r  t h e  g i f t e d  
a r e  n e c e s s a r i l y  l i m i t e d  t o  t h e  m o r e  d e n s e l y  p o p u l a t e d  
s e c t i o n s  o f  t h e  n a t i o n .  
T h e  U n i t e d  S t a t e s  B u r e a u  o f  E d u c a t i o n  r e v e a l s  
t h a t  1 4 0 0  c i t i e s  r e p o r t e d  s p e c i a l  c l a s s e s  f o r  a l l  
t y p e s  o f  e x c e p t i o n a l  c h i l d r e n ,  i n c l u d i n g  t h e  m e n t a l l y  
r e t a r d e d ;  o n l y  1 5  o f  t h e s e  c i t i e s  r e p o r t e d  s p e c i a l  
c l a s s e s  f o r  t h e  g i f t e d .  T h e  t o t a l  i n  a l l  s p e c i a l  c l a s s e s  
w a s  4 4 1 , 0 0 0  c h i l d r e n ;  t h e  t o t a l  i n  c l a s s e s  f o r  t h e  
g i f t e d  w a s  o n l y  2 0 , 0 0 0  a n d  m o s t  o f  t h e s e  w e r e  c o n c e n t r a t e d  
i n  N e w  Y o r k ,  L o s  A n g e l e s ,  C l e v e l a n d ,  a n d  P i t t s b u r g h o
2
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2 0 .  K a t h e r i n e  G l o v e r ,  " A r e  W e  W a s t i n g  T o m o r r o w ' s  
L e a d e r s ? "  P a r e n t s  M a g a z i n e ,  2 7 : 4 8 ,  J u n e ,  1 9 5 2 .  
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The arguments in favor of special educational 
provisions for bright children are favorable both to 
society and to the individual. Society is the loser 
when its most capable members are only partially developed 
and the individual child, whether he be subnormal, 
normal, or gifted, has a right to the kind of education 
that is best suited to his abilities and needs. 
Needs £f ~ gifted 
Witty20 reminds us that, "Wherever his gifts lie, 
it is important to remember that the superior child has 
the'fundamental needs of all children--to grow physically, 
emotionally, socially, and mentally to the utmost of 
his abilities. He needs comfort, love and affection, 
challenging and creative activities, and a helpful and 
encouraging environment within which to grow. The good 
life is living fully and richly at each stage of 
development." 
The needs of the gifted as outlined by Witty can 
be most effectively met by devising ways and means to 
23 
meet the costs of adequate education for all American youth. 
More money is certainly needed but more than money is 
20. Witty, .££• cit., p. 13. 
n e c e s s a r y !  B e t t e r  t e c h n i q u e s  o f  i d e n t i f i c a t i o n  a n d  
m o r e  e f f e c t i v e  u s e  o f  t e c h n i q u e s  a l r e a d y  a v a i l a b l e  a r e  
n e e d e d .  A  c h a n g e  i n  p o p u l a r  a t t i t u d e s  t o w a r d  g i f t e d  
i n d i v i d u a l s  i s  n e e d e d .  F o r  t e a c h e r s ,  s c h o o l  a n d  c o l l e g e  
a d m i n i s t r a t o r s ,  a n d  a l l  o t h e r  m e m b e r s  o f  s o c i e t y  w h o  
h a v e  a  s h a r e  i n  d e t e r m i n i n g  e d u c a t i o n a l  p o l i c y  a n d  
p r a c t i c e ,  t h e  g r e a t e s t  n e e d s  a r e  a  s h a r p e n e d  a w a r e n e s s  
o f  t h e  p r o b l e m  a n d  a  d e t e r m i n e d  e f f o r t  t o  m a k e  A m e r i c a n  
s c h o o l s  a n d  c o l l e g e s  m o r e  e f f e c t i v e  a g e n c i e s  f o r  t h e  
c o n s e r v a t i o n  a n d  d e v e l o p m e n t  o f  h u m a n  t a l e n t .
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M e e t i n g  ~ n e e d s  o f  ~ g i f t e d  i n  t h e  r e g u l a r  c l a s s r o o m  
A l t h o u g h  i t  i s  i m p o r t a n t  t o  p r o v i d e  s p e c i a l  
o p p o r t u n i t i e s  f o r  t h e  g i f t e d  c h i l d  w h e r e  n e e d e d ,  i t  i s  
e q u a l l y  i m p o r t a n t  t h a t  n o t h i n g  b e  d o n e  t o  p r e c i p i t a t e  
h i m  i n t o  a d u l t  p a t t e r n s .  H e  h a s  a  " r i g h t  t o  b e  a  c h i l d " - -
t o  g r o w  u p  u n h a m p e r e d  b y  f e a r s  a n d  u n h u r t  b y  p r e s s u r e s ,  
i n t e l l e c t u a l  o r  o t h e r w i s e .  H e  s h o u l d  n o t  b e  e x p l o i t e d  
b e c a u s e  o f  h i s  a b i l i t y  b u t  r a t h e r  h e l p e d  t o  d e v e l o p  a s  
a  n o r m a l ,  p a r t i c i p a t i n g ,  a n d  f u n c t i o n i n g  m e m b e r  o f  t h e  
s o c i e t y  t o  w h i c h  h e  h a s  s o  m u c h  t o  c o n t r i b u t e . "  
T h e  n e e d s  o f  t h e  g i f t e d  m a y  b e  m e t  i n  a  v a r i e t y  
o f  w a y s .  E d u c a t i o n  i n  t h e  s p e c i a l  s c h o o l  a n d  c l a s s  h a s  
2 1 .  E . P . C .  R e p o r t ,  . £ E •  c i t . ,  p .  8 1 .  
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been advocated by some writers but the cost of this 
approach would be prohibitive except in densely populated 
areas. Besides being prohibitive from a financial 
point of view it would also be impractical in smaller 
schools where the incidence would be relatively low. The 
most logical approach would seem to be retention in the 
regular classrooms with instructors skilled in the pro-
vision of proper enrichment and stimulation. This type 
of careful supervision and instruction could furnis~ for 
normal and subnormal children, stimulating and desirable 
leadership of the more gifted members of the group. 
Our society today is faced with a problem not 
unlike the problem of educating the mentally superior. 
That problem is the productive use of leisure time. The 
people of our nation are continually striving for and, 
in most areaE of labor, are successfully promoting shorter 
hours of work. The incre~se of leisure time has created 
a major problem in the field of guidance at all levels. 
Similarly, our gifted children are important guidance 
problems also. The gifted child is capable of completing 
the required work of the elementary grades in considerably 
less time than the child of average intelligence, yet 
many gifted children use the same amount of time and do 
25 
t h e  w o r k  n o  b e t t e r  t h a n  t h e  a v e r a g e  c h i l d .  I f  t h e r e  i s  
n o  i n c e n t i v e  t o  u t i l i z e  h i s  p o t e n t i a l  h e  m a y  w o r k  m o r e  
s l o w l y ,  c o n c e n t r a t e  b r i e f l y ,  a n d  f i n a l l y  a d o p t  v e r y  
u n s a t i s f a c t o r y  h a b i t s  o f  w o r k  a n d  s t u d y ,  O t h e r  g i f t e d  
s t u d e n t s  m a y  c o m p l e t e  t h e i r  w o r k  q u i t e  r a p i d l y  a n d  s p e n d  
t h e i r  l e i s u r e  t i m e  d i s t r a c t i n g  o t h e r s  a n d  m a k i n g  g e n e r a l  
n u i s a n c e s  o f  t h e m s e l v e s .  S t i l l  a n o t h e r  t y p e  i s  t h e  
s u p e r i o r  s t u d e n t  w h o  b e c o m e s  d i s c o u r a g e d  b e c a u s e  h e  d o e s  
n o t  h a v e  e n o u g h  w o r k  t o  d o .  T h e r e  i s  a  g r a d u a l  l o s s  o f  
i n t e r e s t ,  a n d  i n  m a n y  c a s e s  h i s  e d u c a t i o n  i s  t e r m i n a t e d  
i n  f a v o r  o f  s e e k i n g  m o r e  c h a l l e n g i n g  a c t i v i t y .  
T e a c h e r  t r a i n i n g  i n s t i t u t i o n s  r e c o g n i z e  t h e  n e e d  
f o r  s p e c i a l  c o n s i d e r a t i o n  o f  t h e  s u p e r i o r  s t u d e n t s  b u t  
f e w  c o u r s e s  o f f e r  p r a c t i c a l  s u g g e s t i o n s  c o n c e r n i n g  t h e  
n a t u r e  o f  t h e  s p e c i a l  c o n s i d e r a t i c n s .  T e a c h e r s  n e e d  t o  
d e v e l o p  a n  u n d e r s t a n d i n g  o f  t h e  t w o  m a j o r  m e t h o d s  o f  
s o l v i n g  t h e  e d u c a t i o n  p r o b l e m s  o f  t h e  s u p e r i o r  s t u d e n t s , - -
a c c e l e r a t i o n  o r  e n r i c h m e n t  o f  t h e  c u r r i c u l u m .  
A c c e l e r a t i o n  
A c c e l e r a t i o n ,  e i t h e r  b y  s k i p p i n g  g i f t e d  c h i l d r e n  
a h e a d  o f  t h e i r  n o r m a l  a g e - g r a d e  g r o u p  o r  b y  g i v i n g  t h e m  
a d v a n c e d  i n s t r u c t i o n ,  i s  s o m e t i m e s  p r a c t i c e d  a s  a  m e a n s  
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of curricular adjustment for the giftect.21 
The plan of permitting the brighter pupils to 
skip a part of the course has the major advantage of 
easy operation as far as the mechanics of administration 
are concerned but, if superior children are to be 
trained by regular classroom teachers, the skipping 
process must be carefully evaluated to determine if it 
is a sound method of meeting the needs of the child. 
There are several important aspects of this method which 
should be considered. The child is being pushed into 
a social group which is one year or more advanced. His 
"right to be a child" (Witty} is being jeopardized and 
his precipitation into too mature patterns would seem 
rather previous. Many times these children are 
penalized by thoughtless parents and teachers who rush 
them unduly. The younger the brilliant child, the 
greater is the disparity between his mental age, his 
social development, and his physiological maturity.22 
Acceleration by skipping would be acceptable if 
development of the mental capacities were the only 
21. Hildreth, 2.E.• cit., p. 259. 
22. Conrad J. Seegers, "Teaching Bright Children," 
The Elementary School Journal, 49:511, May-June, 1949. 
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c o n s i d e r a t i o n ,  b u t  i f  t h e  w h o l e  c h i l d  i s  t o  b e  c o n s i d e r e d  
i n  p r o m o t i o n  f r o m  o n e  l e v e l  t o  t h e  n e x t ,  t h e  s k i p p i n g  
p r o c e s s  o c c u p i e s  a  q u e s t i o n a b l e  p o s i t i o n .  
" M o d e r a t e  a c c e l e r a t i o n ,  p a r t i c u l a r l y  i n  h i g h  
s c h o o l  a n d  c o l l e g e  i s  n o t  i n a d v i s a b l e  w h e n  t h e  i n d i v i d u a l  
i s  s o c i a l l y  a n d  p h y s i c a l l y  m a t u r e  f o r  h i s  a g e .  E s p e c i a l l y  
i s  t h i s  t r u e  w h e r e  t h e r e  a r e  n o  e n r i c h m e n t  o p p o r t u n i t i e s  
f o r  t h e  g i f t e d  c h i l d .  I t  i s  q u i t e  p o s s i b l e  a n d  d e s i r a b l e  
t o  s a v e  o n e  o r  t w o  o r  e v e n  t h r e e  y e a r s  o f  t h e  i n d i v i d u a l ' s  
e d u c a t i o n a l  l i f e  w h e n  h e  i s  w e l l  a d v a n c e d  i n  s o c i a l  a n d  
p h y s i c a l  m a t u r i t y .  E x c e p t  i n  u n u s u a l  c a s e s ,  s u c h  
a c c e l e r a t i o n  s h o u l d  p r o b a b l y  t a k e  p l a c e  i n  t h e  l a t t e r  
p a r t  o f  t h e  e d u c a t i o n a l  p r o g r a m . n 2 3  
E n r i c h m e n t  
I f  t h e  n e e d s  o f  m o s t  o f  o u r  t a l e n t e d  s t u d e n t s  a r e  
t o  b e  f i l l e d  r e a s o n a b l y  a d e q u a t e l y ,  e n r i c h m e n t  o f  t h e  
c u r r i c u l u m  i s  u n d o u b t e d l y  t h e  m o s t  p r a c t i c a l  a p p r o a c h .  
A  m a j o r  s h a r e  o f  o u r  p u b l i c  s c h o o l s  a r e  o v e r c r o w d e d ,  
u n d e r s t a f f e d ,  o r  a r e  f o r c e d  t o  o p e r a t e  o n  m e a g e r  a l l o t -
m e n t s  o f  f i n a n c i a l  a s s i s t a n c e .  C o l l e c t i v e l y  o r  s i n g l y ,  
2 3 .  M e r l e  R .  S u m p t i o n ,  D o r o t h y  N o r r i s ,  a n d  L e w i s  
2 $  
M .  T e r m a n ,  " S p e c i a l  E d u c a t i o n  f o r  t h e  G i f t e d  C h i l d , "  F o r t y -
N i n t h  Y e a r b o o k  o f  t h e  N a t i o n a l  S o c i e t y  f o r  t h e  S t u d y  o f  
E d u c a t i o n ,  P a r t - Y I - C C h 1 c a g o ,  I l l i n o i s :  T h e  U n i v e r s i t y - O f  
C h i c a g o  P r e s s ,  1 9 5 0 )
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these weaknesses lessen the possibility of special 
classes and special teachers. Then, too, relatively 
few schools have sufficient enrollment from which to 
draw mentally superior candidates for special education. 
Gifted children are found in our one-room rural 
schools and small city systems just as surely as they are 
identified in our densely populated areas, but the prob-
lem of meeting the needs of those in the relatively 
sparsely populated areas is, of necessity, a program of 
enrichment. 
The enrichment method in the regular classroom 
is simply providing for the wise use of the superior 
child's leisure time. Unlike the acceleration method, 
the enrichment program stresses the importance of exten-
sive education rather than swift basic instruction. 
Thoroughness is more important than speed during a child's 
formative years and the basic educational foundations 
can best be achieved without the teacher having to be 
constantly alert for weaknesses in social and emotional 
growth resulting from acceleration. 
"The gifted pupil's program is truly enriched not 
by adding aesthetic and appreciational experiences, or 
by putting in an extra subject or two such as algebra 
29 
o r  h i g h  s c h o o l  s c i e n c e ,  b u t  t h r o u g h  s e t t i n g  u p  a  u n i f i e d  
t y p e  o f  p r o g r a m  w h i c h  p r o v i d e s  t o  t h e  f u l l e s t  d e g r e e  f o r  
m e a n i n g f u l  e x p e r i e n c i n g  i n  a  r i c h  e n v i r o n m e n t . n 2 5  
T h e  " u n i f i e d  t y p e  o f  p r o g r a m "  s u g g e s t e d  b y  
H i l d r e t h  i s  n o w  p r a c t i c e d  b y  m a n y  p r o g r e s s i v e  s c h o o l  
s y s t e m s  a n d  o f f e r s  a  d e s i r a b l e  b a l a n c e  b e t w e e n  s k i l l  s u b -
j e c t s  a n d  a c t i v i t i e s  w h i c h  e m p l o y  t h e s e  s k i l l s .  A  
c o m m o n  p r a c t i c e  i s  t o  d e v o t e  t h e  m o r n i n g  s e s s i o n  t o  
r e a d i n g ,  w r i t i n g ,  l a n g u a g e ,  s p e l l i n g ,  a n d  a r i t h m e t i c  
s k i l l s  a n d  u s e  t h e  a f t e r n o o n  s e s s i o n  t o  d e v e l o p  p r o j e c t s  
t h r o u g h  v a r i e d  a c t i v i t i e s  w h i c h  c o o r d i n a t e  t h e  b a s i c  
s k i l l s .  I t  i s  t h r o u g h  t h e  p r o j e c t s  o r  u n i t s  t h a t  t h e  
s u p e r i o r  s t u d e n t s  a r e  a b l e  t o  m a k e  v a l u a b l e  c o n t r i b u t i o n s  
b y  e x e r c i s i n g  t h e i r  e x t r a o r d i n a r y  m e n t a l i t y .  
C o o p e r a t i v e  w o r k  o n  a s s i g n e d  u n i t s  a f f o r d s  t h e  
t e a c h e r  e x c e p t i o n a l  o p p o r t u n i t i e s  t o  e x p l o r e  t h e  t a l e n t s ,  
h o b b i e s  a n d  i n t e r e s t s  o f  t h e  i n d i v i d u a l s  i n  t h e  g r o u p .  
H e r e  l a t e n t  p o t e n t i a l i t i e s  r e v e a l  t h e m s e l v e s  t o  t h e  a l e r t  
t e a c h e r  a n d  o f f e r  e x c e l l e n t  o p p o r t u n i t i e s  f o r  g u i d i n g  t h e  
c h i l d  i n  t h e  d e v e l o p m e n t  o f  h i s  t a l e n t s ,  n o t  o n l y  f o r  
h i s  o w n  l i f e  b u t  f o r  t h e  g o o d  o f  s o c i e t y .
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scope of the various subjects is limited only by the 
pupil's interests and abilities, the teacher's talents, 
and the facilities of the school. 
The provision of rich experiences and extra-
curricular activities in the unified study approach 
offers limitless possibilities. "The organization and 
administration of such activities will do a great deal 
toward a more balanced program for gifted pupils. Various 
teachers and others concerned have presented some rather 
exhaustive plans for utilizing their time and abilities 
Jl 
in various extracurricular pursuits. Some of the 
activities they suggest for this are newspaper, forestry, 
mechanics, arts and crafts, radio, and the like. One can 
readily see the possibilities of using various types of 
activities, depending upon local conditions and interests 
of the children. Trips to local industries, large stores, 
museums, and farms, as well as to other points of scien-
tific and cultural value, may be used to good advantage.n27 
If experience enrichment of this type is used to supple-
ment academic work, education becomes life rather than 
an isolated activity of the child's life. 
27. Karl C. Garrison, The Ps~chology of Excep-
tional Children (New York: The Rona! Press Company, 
1950), p. 255. 
3 2  
T h e  a m o u n t  o f  e n r i c h m e n t  p o s s i b l e  i s  o f t e n  l i m i t e d  b y  a  
d e a r t h  o f  t i m e  a n d  i n v e n t i v e n e s s  o n  t h e  p a r t  o f  t h e  r e g u l a r  
t e a c h e r  p l u s  a  l a c k  o f  f a c i l i t i e s  o n  t h e  p a r t  o f  t h e  s c h o o l .  
N o  c a s e s  o f  t o o  m u c h  e n r i c h m e n t  h a v e  b e e n  r e c o r d e d .  I f  a  
b r o a d l y  e n r i c h e d  p r o g r a m  i s  o f f e r e d  t h e  c h i l d  d u r i n g  h i s  
f i r s t  s i x  o r  s e v e n  y e a r s  i n  s c h o o l  h e  w i l l  h a v e  a  b e t t e r  
b a c k g r o u n d  f o r  f u t u r e  a c c e l e r a t i o n .  M e a n w h i l e ,  h e  w i l l  h a v e  
a n  o p p o r t u n i t y  t o  m a t u r e  s o c i a l l y  a n d  p h y s i c a l l y  s o  h e  w i l l  
n o t  b e  a t  a  l o s s  t o  a d j u s t  a s  h e  m o v e s  a h e a d  m o r e  
r a p i d l y  i n  s u b s e q u e n t  y e a r s .
2
g  
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S p e c i a l  a t t e n t i o n  n e e d s  t o  b e  d i r e c t e d  t o w a r d  t h e  
d e v e l o p m e n t  o f  i n d u s t r i o u s  h a b i t s  f o r  t h o s e  w h o  a r e  t e m p t e d  
t o  u t i l i z e  t h e i r  a b i l i t y  i s  " s k i m m i n g "  t h e i r  a s s i g n e d  t a s k s .  
I n t e n s i v e  t r a i n i n g  i n  e a r l y  c h i l d h o o d  s h o u l d  b e  
d i s c o u r a g e d .  I n f o r m a t i o n  s h o u l d  b e  g i v e n  w h e n  c a l l e d  f o r ,  
t h e r e b y  h e l p i n g  t h e  c h i l d  h e l p  h i m s e l f .  K n o w l e d g e  a c q u i r e d  
w h e n  i t  i s  w a n t e d  i s  l i k e  f o o d  c o n s u m e d  w h e n  o n e  i s  h u n g r y .  
I t  i s  q u i c k l y  a s s i m i l a t e d  a n d  b e c o m e s  p a r t  o f  t h e  m e n t a l  
s t r u c t u r e .  H o b b i e s  s h o u l d  b e  e n c o u r a g e d  b u t  a l l o w e d  t o  
w a n e  w h e n  i n t e r e s t  i s  n o  l o n g e r  s p o n t a n e o u s .  
A c c e s s  t o  b o o k s  i s  o f  s p e c i a l  i m p o r t a n c e  b u t  r e a d i n g  
s h o u l d  n o t  a b s o r b  a l l  t h e  c h i l d ' s  l e i s u r e  t i m e ;  r a t h e r ,  
m a t e r i a l s  s h o u l d  b e  p r o v i d e d  w h i c h  e n c o u r a g e  m a n i p u l a t i o n ,  
c o n s t r u c t i o n ,  a n d  d e s i g n i n g .  
2 a .  S u m p t i o n ,  N o r r i s ,  a n d  T e r m a n ,  2 £ •  c i t . ,  p .  2 7 8 .  
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CHAPTER IV 
SUMMARY AND RECOMMENDATIONS 
The purpose of this study was to point out 
certain data that may lead to a better understanding 
of the intellectually superior child and his behavior in 
the regular classroom. As noted by Monroe's classifi-
cation of various concepts of giftedness, controversy 
exists concerning the term "gifted child" and its 
connotation. Philosophically, it should be under-
stood that the most crucial factor in determining the 
success of our society is the provision of adequate 
methods for developing the abilities of our people. The 
study has revealed that the regular classroom teacher 
occupies an important position in the identification 
and education of those who deviate upward on the 
intelligence scale. 
The material relative to identification of 
superior intellectual ability revealed a number of 
approaches which may be utilized in the selection of those 
w h o  m a y  q u a l i f y  f o r  s p e c i a l  c o n s i d e r a t i o n .  H i l d r e t h  
s t r e s s e s  t h e  i m p o r t a n c e  o f  e a r l y  i d e n t i f i c a t i o n  o f  s u p e r -
i o r  a b i l i t y  a n d  p o i n t s  o u t  d e f i n i t e  a d v a n t a g e s  t h a t  m a y  
b e  r e a l i z e d  t h r o u g h  t h e  e m p l o y m e n t  o f  a  f l e x i b l e  c u r -
r i c u l u m .  R e g a r d i n g  t h e  m o s t  r e l i a b l e  p r o g r a m  o f  
i d e n t i f i c a t i o n  i t  a p p e a r s  t h a t  a  s e r i e s  o f  s t a n d a r d i z e d  
t e s t s  s u p p l e m e n t e d  b y  p a r e n t  a n d  t e a c h e r  a p p r a i s a l s  
w o u l d  o f f e r  t h e  m o s t  c o m p l e t e  c o v e r a g e  o f  a l l  a r e a s .  
T h e  c o m m o n  b e l i e f  t h a t  m e n t a l  s u p e r i o r i t y  i s  
u s u a l l y  a c c o m p a n i e d  b y  p h y s i c a l  d e f i c i e n c i e s  h a s  b e e n  
d i s c o u n t e d  b y  n u m e r o u s  a u t h o r i t i e s ;  r a t h e r ,  i t  h a s  b e e n  
r e p e a t e d l y  p r o v e n  t h a t  m e n t a l l y  g i f t e d  c h i l d r e n  a r e  
g e n e r a l l y  p h y s i c a l l y  a d v a n c e d ,  a t t r a c t i v e ,  w e l l  r o u n d e d ,  
a n d  e m o t i o n a l l y  s t a b l e .  A n y  i n s t a b i l i t y  o f  a  g i f t e d  
c h i l d  i s  m o r e  o f t e n  a  p r o d u c t  o f  t h e  e n v i r o n m e n t  t h a n  
a n  i n b o r n  d e f i c i e n c y .  
T h e  e d u c a t i o n  o f  t h e  g i f t e d  i s  n o t  u n l i k e  t h e  
e d u c a t i o n  o f  a n y  o t h e r  c h i l d  i n  t h a t  t h e  n e e d s  o f  t h e  
s t u d e n t  m u s t  b e  d e t e r m i n e d  a n d  m e t  b y  t h e  c l a s s r o o m  
t e a c h e r .  A c c e l e r a t i o n  i s  n o t  t h e  a n s w e r  t o  m e e t i n g  t h e  
n e e d s  o f  t h e  g i f t e d .  T h e  s o - c a l l e d  s k i p p i n g  p r o c e s s  
r o b s  t h e  g i f t e d  o f  v a l u a b l e  s o c i a l  a n d  e m o t i o n a l  c o n t a c t s  
w h e r e a s  e n r i c h m e n t  i n  t h e  r e g u l a r  c l a s s r o o m  f u r n i s h e s  
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broad educational growth, develops leadership ability, 
and allows the child to be a child rather than an over-
intellectualized social misfit. 
Enrichment of the curriculum in the regular class-
room is most effectively achieved through a unified type 
of program which encourages cooperative work on assigned 
units. Unified study offers an excellent medium through 
which diversified materials and richer experiences may 
be employed. Through the employment of these enriching 
techniques the classroom teacher can utilize the abilities 
of gifted students in providing a measure of stimulation 
for the entire class. Moreover, participation in the 
activities of the regular classroom, as opposed to special 
classes, has the advantage of preparing the superior 
student for a congenial life in a democratic society 
made up of individuals of widely varying ability. The 
classroom teacher may be encouraged by the fact that no 
cases of too much enrichment have ever been recorded 
(Terman) while many superior students have suffered 
emotional instability caused by being unduly rushed into 
advanced patterns (Witty). 
One of the great needs in education at the present 
time is the stimulation of interest in the education of 
the gifted. Through widespread efforts of cooperation 
35 
b e t w e e n  t h e  h o m e ,  t h e  s c h o o l ,  a n d  t h e  c o m m u n i t y  i n  
p r o v i d i n g  o p p o r t u n i t i e s  f o r  t h e m ,  o u r  g i f t e d  c h i l d r e n  
m a y  u t i l i z e  t h e i r  p o t e n t i a l i t i e s  a n d  b e c o m e  t h e  d a r e r s ,  
t h e  t h i n k e r s ,  t h e  i n v e n t o r s ,  a n d  p l a n n e r s  o f  t o m o r r o w ' s  
w o r l d .  
R e c o m m e n d a t i o n s  
T h e  f o l l o w i n g  r e c o m m e n d a t i o n s  a r e  o f f e r e d  u p o n  
t h e  b a s i s  o f  t h e  w r i t e r ' s  a c q u a i n t a n c e  w i t h  a v a i l a b l e  
l i t e r a t u r e  c o n c e r n i n g  g i f t e d  c h i l d r e n .  
1 .  E n c o u r a g e  t e a c h e r  t r a i n i n g  i n s t i t u t i o n s  t o  
o f f e r  c o u r s e s  r e l a t i v e  t o  i d e n t i f y i n g  a n d  e d u c a t i n g  g i f t e d  
c h i l d r e n  i n  t h e  r e g u l a r  c l a s s r o o m .  
2 .  E n c o u r a g e  o r g a n i z a t i o n  o f  s p e c i a l  c l a s s e s  f o r  
t h e  g i f t e d  i n  d e n s e l y  p o p u l a t e d  a r e a s .  
3 .  D i s c o u r a g e  a c c e l e r a t i o n  o f  t h e  g i f t e d  s t u d e n t s  
a t  t h e  e l e m e n t a r y  l e v e l .  
4 .  A l l o w  a c c e l e r a t i o n  w h e n  t h e  g i f t e d  c h i l d  
a d v a n c e s  t o  j u n i o r  h i g h  s c h o o l  l e v e l .  
5 .  P r o v i d e  a  w e l l  p l a n n e d  p r o g r a m  o f  e n r i c h m e n t  
a t  a l l  l e v e l s  s o  t h a t  a l l  g i f t e d  c h i l d r e n  h a v e  s u f f i c i e n t  
o p p o r t u n i t y  t o  d e v e l o p  t h e i r  a b i l i t i e s  a b o v e  a n d  b e y o n d  
w h a t  i s  c a l l e d  f o r  i n  t h e  n o r m a l  s c h o o l  p r o g r a m .  
6 .  E n c o u r a g e  c l a s s r o o m  t e a c h e r s  t o  d e v e l o p  
a s s i g n m e n t s  w h i c h  s t i m u l a t e  c r e a t i v e  a b i l i t y  a n d  r e q u i r e  
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organization rather than just boring "busy work." 
7. Provide creative activities to develop 
special talents. 
S. Give every child the type of education which 
best meets his needs. 
9. Stimulate interest in the education of the 
gifted not only among educators but among all members of 
our society. 
10. Advise parents of the gifted children and 
encourage them to work cooperatively with the classroom 
teacher in providing profitable experiences outside of 
school. 
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